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The teaching and learning outcome you would like to improve and why: As an instructor at the developmental education level, it quickly becomes apparent rather quickly that students are beginning their academic careers at a deficit. They fall into multiple categories that in effect, often serve to ensure not only their lack of academic preparedness but also their individual potential to see the benefits of academic success early on in their academic careers.
Most students are drop-outs or push-outs, first generation college students, first quarter college students, non-traditional students or some combination of the aforementioned attributes.

The developmental education level is, as I’m sure we are all aware of, where the individual student begins to build their academic foundation, which serves to ensure their academic success throughout the remainder of their college experience.

It is my intention to assess and evaluate the individual student’s academic preparedness at the developmental education level. 

 Brief Description Of The Pedagogical Strategy You Will Employ: 1) Initiate a discussion regarding academic preparedness, academic resources, goal setting and ensuring success for the college student. 2) I assign a self reflective writing response where students describe  themselves personally, indicate which type of student they are (, first generation, first quarter, non-traditional, etc…) I then ask them to also include their reasons for choosing to attend college and what they intend to do with their education upon completion of their degree. Lastly I ask them to address potential obstacles that they foresee potentially preventing them from being academically successful during the present quarter and also what they see as attribute s they already possess that will serve to ensure their academic success.

Throughout the quarter I continually reiterate and interweave within course related daily discussions, the importance of developing academic skills, utilizing academic resources, goal setting and the work necessary to achieve goals that they have set for themselves. The last week of the quarter I will assign students to read an excerpt from Robert E Quinn’s book, “Building The Bridge As You Walk On It, A Guide For Leading Change.” The reading assignment is done in class and is followed immediately by a class driven discussion regarding academic preparedness, academic resources and their utilization, goal setting and goal achievement.

Students are then asked to write another self reflective writing response paper regarding the aforementioned topics, which is turned in the next day. The completed assignments are then discussed as a class.

Research Process and outcomes:

Since my teaching career began a little over a year ago, I have eagerly approached each day hoping to attain a level of understanding with respect to methodology that would most benefit my students, my community and the Northwest Indian College. As an instructor who has taught in their own community, the obstacles I’ve faced on a daily basis regarding the institution of various methodologies in the classroom has at times seemed daunting and at other times, insurmountable. In short, how does a person begin to tackle an issue (, The Education Of Native American People,) which largely due to our prior experiences with education has resulted in historical trauma, internalized oppression and more contemporarily, a traumatic public school experience in the Ferndale School District.

During spring quarter 2010, with some prompting from colleagues here at NWIC, I decided to undertake an action research project that would focus specifically on what works in the classroom at the developmental education level. Drawing from my own academic experiences it was easy to ascertain that students are successful when they make use of campus resources and develop applicable academic skills that ensured their success both inside and outside of the classroom. It is my opinion that this issue is one of the most pressing issues we have here at NWIC, considering that the majority of students here begin their academic careers at the Dev Ed level. As instructors here at NWIC we must all be aware that continual reiteration of and emphasis upon the development of key academic skills, the utilization of academic resources and setting clear boundaries and expectations for students is critical to the creation of a successful academic foundation and subsequent academic career. A sound academic foundation is crucial not only for our students who intend to transfer from this institution to another institution but also for those students who intend to participate in one of our four year programs and therefore may not benefit from educational experiences outside of this academic environment.

So in the beginning of spring quarter 2010 I began persistently paying attention to how much emphasis I placed upon the use of academic resources, developing academic skills and the implementation of clearly defined boundaries and expectations I would have of my students and consequently of myself. As is stated in the description of my pedagogical approach I assigned my students a self reflective paper designed to give me an indication of their writing skill level as well as their fundamental understanding of their decision to attend college and what they interpreted to be the long term implications of their decision to attain a level of higher education may be.

As it always does, the self reflection paper produced a myriad of reasons why each student chose to attend college but as always the one consistent answer remained prevalent. I want a college degree so I can make a better life for myself and for my children. I can only speculate as to whether or not this answer to the why did you choose college question is synonymous with all college students, although my educated guess tells me that it is. Native people are not unique from the rest of the world’s inhabitants in that we too have a desire to improve the quality of our lives and in recent history it has become apparent, even to Native people, that often times an education is the quickest way to the top of the economic food chain and the social progression of our people. However, secretly I hope that it’s less of a desire to increase earning potential and more of a desire to improve upon or impact in some way, the social growth of our people, which is a point I regularly reflect upon and discuss with my students. Personal investment generates desire and desire coupled with the proper support and knowledge of resources ensures the successful completion and attainment of goals.

I then followed the self reflection paper with the first week’s topic (Academic Resources.) For the remainder of the quarter, whenever applicable, I referred students back to the topic of making use of the available campus resources, such as the library, computer labs, the math and writing center, student services, financial aid, faculty office hours and student advisors. If a student had questions regarding anything, I prompted them to utilize their knowledge of academic resources and if necessary, walked them through the process again.

On a daily basis I worked with students to improve their academic skills by emphasizing note taking and class participation. We also discussed daily, as a class, avoiding procrastination, creating a good studying environment, time management and setting small attainable goals and actually doing the work to achieve them. 

It became apparent rather quickly that most of the students were able to make great strides with the guidance and support they received from accessing the academic resources available to them. All totaled six of my eight students began rapidly increasing their academic writing skills and also began to utilize the available academic resources to their benefit, which afforded me more of an opportunity to work with the two remaining students who were having a difficult time. 
Students eventually developed on their own into a more cohesive group. They shared notes, exchanged ideas, discussed weekly topics and encouraged each other to successfully complete assignments and meet deadlines.

During the final week of the quarter I brought the students to the computer lab where they were allowed to work on the completion of final papers. Throughout that week I shared two readings with them and discussed the guidelines for the final weekly assignment, which upon completion provided me with direct indicators that allowed me to ascertain the successfulness of the students, of the methodologies and of myself and my research. 

The two readings are and excerpt from Robert E Quinn’s Building The Bridge As You Walk On It; A Guide For Leading Change and a document I discovered online by Professor, Ip Yuen Kwong, Associate Director of The Center for Development Of Teaching And Learning (CDTL), National University Of Singapore, Titled, Knowing Is Not The Same As Understanding: What Is Understanding?

Both readings reemphasized and brought to an expanded upon culmination, the discussions we shared as a class during the span of the quarter.  

During class discussions I regularly reverted to cultural examples where I emphasized to students that in a historic and or traditional cultural context, our ancestors made very deliberate choices based upon the circumstances created by the environment in which they lived. I further emphasized that those choices determined whether they continued to prosper as individuals and as a community or whether they fell victim to their environment and their choices. Cultural comparisons are always juxtaposed to our current cultural issues and it became blatantly obvious to those students who chose to pay attention that the topographic environment is the for the most part, the same but the choices are uniquely different. 

Students can choose to attend college in hopes of fulfilling their cultural obligation to do their part in ensuring the continual cultural, social and economic growth of their communities and that the college environment is the place to learn not only how to do that but the place to learn how to want to do that.

The end result of my research gave me no clear indicators of success that can be measured and or quantified in order to determine whether or not the methodologies are effective and applicable for any instructor who may choose to apply them. The results were as I predicted prior to the project. Students, who regularly attended class, took good notes, dedicated themselves to studying time, accessed available academic resources and sought out support from their instructors do much better than those students who chose not to do those things. 

The research did however show that when direct comparisons are made between our historic cultural environments and our contemporary environments, students became personally invested in their academic pursuits. Seeing the juxtaposition of these parallel paradigms pointed out to them in a cultural context again and again, over a period of time, allowed them to see that making deliberate choices to be successful in whatever they intended to pursue is an aspect of Native culture and will serve to ensure not only their success but also the success of their communities. 

BUILDING THE BRIDGE AS YOU WALK ON IT

A Guide For Leading Change

By

Robert E Quinn
THE BACKGROUND

    An anchor on a ship is a device attached to a rope or cable that is cast overboard. The anchor digs into the bottom and holds the ship in place. The anchor is thus a useful tool that keeps the ship from aimless drifting.

    In a dynamic world, the tools that we usually see as assets can turn into liabilities. I remember, for example, watching a movie about a ship caught in a sudden storm. As the storm grew in ferocity, the sailors realized they had to cut away the anchor. They chopped madly at the rope so they could avoid being swamped. Their only hope was to ride out the storm on the tumultuous sea. They needed to be free from what was normally a useful source of stability. Their lives depended on it.

    Over time, it is natural for both individuals and for organizations to develop anchors. Individuals, for example, develop a system of beliefs about how they can best cope in a world of scarce resources. This system becomes a personal identity. We sometimes refer to this anchor as an ego. Organizations also develop systems of belief about identity and coping. We refer to this anchor as the organizational culture. The individual ego and the organizational culture are normally valuable sources of stability.

    Yet like ships, individuals and organizations are often confronted by storms. As individuals, we may need to cope with physical illness, the death of a loved one, divorce, abusive treatment, burnout, job loss, or other life demands. In organizations, we may need to cope with recession, new competitors, regulatory changes, evolving customer preferences, and many other such challenges. 

    These storms are usually preceded by dark clouds and other signals of danger. While the signals often call for transformation, or what I call deep change, we tend to resist. When our old habits of thought and action seem to be ever less effective in the face of change, we are slow to abandon them in favor of learning our way into a transformed state. To cut away our anchors and move forward into the storm of real-time learning is no easy decision.


    In fact, rather than accept the need for deep change, most of us practice denial. We rationalize away the signals that call us to courage and growth. We work very hard to preserve our current ego or culture. To give them up is to give up control. Instead, we strive to stay in our zone of comfort and control. Given the choice between deep change or slow death, we tend to choose slow death.

    Yet nature tends to have its way with us. The path to slow death still ends at death. For individuals, it can be the death of ego or the body. For corporations, it can be the death of a particular set of assets or the overall enterprise. As we progress down the path of denial, our agony grows. The growing pain tends to force us to do what we do not want to do. We make deep change.

    When we make deep change, we enter the fundamental state of leadership. 
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Knowing is Not the Same as Understanding: What is Understanding? 

Professor Y.K. Ip


Department of Biological Sciences / Associate Director, CDTL

Many students equate ‘to know’ with ‘to understand’. However, ‘knowing’ something is not the same as ‘understanding’ something. Worst still, students may take knowing the ‘definition’ of a term as understanding the ‘concept’ of the term, both of which are actually quite different.

Governed by the ‘learning as knowing’ metaphor, many students regard the teacher as a dispenser of information and themselves as the receiver of information. They aim to increase the amount of knowledge that they possess. They believe that learning outcomes can be evaluated by measuring the amount of knowledge acquired. 

However, learning involves getting the ‘meaning’ of the knowledge. Meaning is generated by the interplay between new information and existing concepts in the students’ mind. Without existing concepts, information can have no meaning. Learning is achieved through students selecting relevant information and interpreting it through their existing knowledge. As Resnick (1989) aptly noted, “learning occurs not by recording information but by interpreting it”. Hence, students are not recipients of knowledge but constructors of knowledge. How the student structures and processes knowledge is much more important than how much is learned. Structuring and processing knowledge means that students must ‘select’, ‘organize’ and ‘integrate’ new information with prior knowledge in their mind. To do so, each student must acquire metacognitive (reflective) skills 
for controlling his/her cognitive (thinking) process during learning.

So, how do you understand something? To understand is ‘to comprehend’, and to comprehend is ‘to take in’ or embrace. Seeing solitary facts in relation to a general principle is the essence of understanding. What is an understanding then? An understanding is a generalized meaning or insight. An insight is a basic sense of, or feeling for, relationships; it is a meaning or discernment. A tested generalized insight is an understanding; it is a meaning or discernment that one may profitably apply to several or even many similar, but not necessarily identical, situations or processes. The most valuable insights are those confirmed by enough similar cases to be generalized into an understanding. A student understands any object, process, ideas or fact if he/she sees how it can be used to fulfill some purpose or goal. The outcomes of a collection of understandings are generalizations, theories, generalized insights, general ideas, concepts, principles, rules and/or laws.

How do you achieve understanding? Well, ‘how’ you approach learning (strategy) depends on ‘why’ you want to learn it in the first place (motive) (Biggs, 1987). If your desire to learn springs from the urge to gain a paper qualification with minimal trouble or effort, it is likely that you will focus on what appears to be the most important topics (as defined by examinations) and reproduce them. Because of this focus, you will not see interconnections between elements or the meanings and implications of what is learned. However, if your motive to learn is based on curiosity, you will adopt a strategy to seek meaning. There is a personal commitment to learning, which means that you will relate the content to personally meaningful contexts or to existing prior knowledge, depending on the subject concerned. You will search for analogies, relate to previous knowledge, theorise about what is learned, and derive extensions and exceptions.
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Student Data:

	Student
	Degree
	Final Grade
	Attendance
	Weekly Assignment
	Final paper
	Student Attributes

	A
	DTA
	B
	41/54
	9/12
	90%
	Nontraditional

First Generation

Stop Out

GED

	B
	DTA
	F
	19/54
	3/12
	0%
	Nontraditional

First Generation

GED

3rd quarter

	C
	NASD
	F
	19/54
	1/12
	0%
	First Generation

High School

3rd quarter

	D
	DTA
	A
	51/54
	12/12
	95%
	Nontraditional

First Generation

GED

2nd quarter

	E
	CDS
	B
	49/54
	10/12
	90%
	Nontraditional

First Generation

GED

3rd quarter

	F
	NASD
	B+
	52/54
	11/12
	85%
	Nontraditional

First Generation

GED

Stop Out

	G
	DTA
	A
	51/54
	12/12
	95%
	First Generation

High School

2nd Quarter

	H
	CDS
	A-
	51/54
	11/12
	90%
	High School

1st quarter
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